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[Abstract] Teacher discourse serves as a major source of language input and a primary means of organizing
instruction and classroom interaction. Drawing on lesson recordings collected through the Socratic platform at an
experimental middle school in Yunzhou, this study examines the classroom questioning strategies of junior high
school English teachers across verbal and non-verbal modes. The findings show that, at the verbal level, teachers
respond to students’  learning needs by repeating questions, reformulating them, and reducing their difficulty.
They also use changes in intonation, stress on key words or sentences, and pauses to provide cues and encourage
participation. At the non-verbal level, teachers coordinate gaze, gestures, PowerPoint slides, cards, and video
materials to clarify the focus of questions and create a less threatening interactional atmosphere. Compared with
novice teachers, experienced teachers use multimodal resources more flexibly and attend more closely to
students = affective responses. The study suggests that the informed coordination of verbal, paralinguistic,
embodied, and technological resources can ease students anxiety about public responses, improve
teacher-student interaction, and strengthen the instructional value of classroom questioning.
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TER, ME DR BORFEEH UK (XHHEF BT RERE (2022 FR) ) EXEHE, T
RAEBEBFBRENRF N EENE, CRAXBBEFIRNEZVE. RERFAEZFDFHFFRE
RNEFHEHZ—, MAA R HEE L. AARRE N AR AT EFTELHRET A AR, 2
FRMAEBE LB TERRE, TEX. FHh, KA ERERTEFTER RN REMES R E T,
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REFHZR, WHAMTFHERTNREZR G L LR ERESH,
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R, AR GNEAEREY, WARTFEL RSN, ARFLZHE0EY, HFEBEs. BR. #E7
HEFEZREXK R BH, KARAENEEREE EEA TR FEERE, 28 FZHIFREF
W) E AT K s fude Z1BAT N K .
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FEAARRGHENE T EAFERENT N, BHEKR. W, 4. B8 ZFPHIFE,
RETHFXEHTELARARBRHEEAANER, FREXGOAAVNTEET, FEXLKHENTH. F
SMIATEERERBAT A . WE, BEAARNIETFHRANEZI. 5 HKER (2009) o HER,
AHARMNEGEASMAKHTREFHFIERRPALIETSHIETHE, A REZGHTERE
B A

SETETERHMEREZFEANOLR S EIET. HMEH X LEEERRGFERRES, 5l+%
FAEEBBFNEHTRFIAES . REWELN, FEZTHTHCEFEEEDFEAFFRAXFH
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WETREN, EEELFATARBHEARFIAR RS NFE, FPEZABLEF A
FHEE, FHEFERLEZIREEMmANMESR. SHER, EARABELEHTHFNZOE
B, NFAERMEE, AFLEFMHAHAFAEGERE, ANTERERFEZKR. HHEA 1.

EP 1

T: So, what is her name?

(545 %)

T: What is her name?

(fF3 2 #)

T: Yes, you please.

(—&%¥AEHI)

T: Do you know her?

T: Yes, you please.
BEOIME -4 ERFEHTNRE. ZHFEFLETHERNSATTERAAGHFIHERXE
ANNBEW - #4& (Audrey Hepburn ) , MR F M. HEMBER, HIFSFEH#TTZRRA L.
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% % “Whatishername?” TEELZ T E R FEA; & =RN K FAE LA “Do youknow her?” ,
PERFARERE R PADEL T HARE, FEARFHERTARZAYHRMEEZRE. 5
MEWEFERAFERET EFMNELRE HIFER “yes” B EFEZFTFWATH, I “you please”
RE#E, WE-—SBE LEZBTFAEEARAMHEK. AT, ZHFRLIEL. Hh. A
BEFEERGEE N FAEFE, RILTREWNF £ TERER,

HEFRKM T O LRAWETHME, TECHFERALM. RERIXRTEEUARIEEERE,
MREREAWRIT G MER, BRI SFAEAEEIHFELLEERERN, HHAME; d¥EX
RIEME A, HN 2B EEMERREXREL, RTFAER—FBE. FHEN 2:

EH 2

T: So, we have learned two biographies in this book. So, do you still remember?

The first one?

T: OK, you please. The first one?

S: The shortest basketball player.

BO 2, WA EFERE A EARNERE, TA2EEBULTFINHEEL. HFEE
“two biographies” , H E R R K & E k¥ 4017 H g LA “So, do you still remember?”
A8 “The firstone?” , BERAMFAEFEHE NN HAF, WRFTFEMBRA LR, BREFERENIERL
ERTER, ERENELEMFEE.

B 3

T: So, first what do you usually do after school?

(545 %)

T: You can think about some activities.

BOI3HE —AHANRATNRE. AEXA, HARBEMERFFEY 2T HRKAFHENE,
UFEREHALET, ERFENHFRRTEAAAL, SHHERE, CEMETEELLFE
TEA, B RamyrdtE., &P 3+, #Jf A#H “what do you usually do after school?” G #4145
B, AFEBEBEAMAREFRETHE IFNEFETETFLEERNAEMEST A LW Z 7,
HAFEUFENETEREGREE S, TRNRRNFLET S, ELEFEAREMBEELERET LS,
A THEMME BERZHATHAES.

3.2 RERFIWETET NSRS

FIEAHFTRRERANEET R, HHFEE—FR. REAFTRPRELEE, WHBFELAS
BWkE. BUMFFTEAHNTUNX DK ETRUTSELNEL, EHAAELESHN, dlniE)f
HEH, BEBRANERNELAE, BRAFESHFER. REKREFK 2009) WEESIEEQLNER, K
FREHITR P T ETA N B EAT A S ERFRA X,

EXRAMFHEHTREAHEAMERGNEGRATN. BLRSEEFENEFTERSER, BF L
XAMELZRE. BHL2ERFE, ZHEHT2HE LR E, UABRFEZREENRESTEFF
A mEANRIFERER, BT ELNE e, BE2FNELE. Flir, HFRE “When do you
usually go to school?” W F &, T UAfE#H “BAEANAFTNREL" WEL, FEHNELEMmAH. £,
FEFEMNLTREF LR R WRF, BHEAR “HTAHEHRREA2RE ZTRREFN B, 22.5%0
FEEL “YE A mBEREEN, KRB EFN , APHAFERFRE, FKHEATEFE TS
MERKRE. FHit, HAEAE A NEENKERE, FREFEANELFERN.,

BRELRRN, FHEAZRERATENNHEERETEATY. SN ER, AFEREFE, H
FHEEHEA, WERRARANE. AREGFHTUAHF A m, FohFERERNER. fl,
—AHWAERFRXE _BNNAER, AMAFSRTHT 27, EFERSRBIMMREE, 4F
By /R Wy R R EIRE#H K. B SO TREFH LT 5 R B LT 17 i A %
FEREFRETFH, FEFLEMZEFTF, REFNLNSEENERE.

DA, AW FHREFEEL, REEEEE, AR THORFERGHTEL R WEAA,
Bl FE WA REF AR AN, FHENFEULASEAAEFE LT R, HHEREW

8




it 5 LS SARRFSE - 55 1 B 1
KWW A B, UMAFEREXRFFAEL, AW BFDIESFENFFHVREATE. HRZ
T, MAFANBRETEALRXAER, AAHMIREEAFHENFEE. A EGEENEE
SHATHE, BFNERFETRAFEFTRNOERZ.

HFRERF P E LG EFEERE PPT. FAMUME. MEGERRREEN L R, FHKE
ERAFNFRENERARFZFRRE. 2R FEWAMEPPTHYNAAEARF EFTENALMERE
Eo WITER. BEARS2AWPPT T W R FAREE, LRFHEAMNREEL. A, £1HFAE
W AR ERGELHE, —4HTAPPTAMEN - BIESREE, HHFEHREEZTHN =
WP, FMEREXRAZELTUHHE, dEAEXNEHXRERATR T

FHAMSME T B A5 . AR THANRET, 20 F 5 WHITEE T A X LA
BN EREFERE, MERUXFERAA. flin, — 4% FELRFHEAVGERAEENR, AEF4E
W& B H “Do you know the lady? What” s her name?” # “When you see the postcards, what catches your
attention?” , fHY L RE G MR X EALN F—REF, FHIFFKANI EHR E “What kind of ball games
can you see in the video?” , 5 5% R £/ B K. REHEN, FHE5EGMAESNREF K
EEAZRINFEERE, HRELSE L.

4. FREAAEHFERE T

AL RRENENEENE, HZMNREATRALSEED M IR ARWRERFFEHT
RERFERMFEEZR, EEEANSFETETHNEAWAERATRESTIE, WHREFFAEE,
BEHZA. REWEEAE, FHEEMEZHNCEER.

BEXE, S HMNREREEARNAH, HERLAFTEEREAET. WP EIEHHRTR
T Es. THEREGEERL, AESEIRAFANREXRR. ERFENHFERNFLETF
EHAR, REARFHFRECEASLEWEA, HARETARSERE. EEARNE. EEEEMATMES
TREREMGELAREE, XBHENTREAKFHFERT T EESENZE.

HHAFEE. B RAFHSRFENANEY, 4. BHXAMERSEESHETTHR, 7
DUHE BT E N 2 By E 3 £/, Bt FH, FAMUASFETEXRRNNTRE 7 @47 7 KR
. eI A E B ), Wb ANANSE, FEMFETN AT ARG K ER. BEFEH
AREERSFREF LR, FRECRARERFWEETRR. HEH S HEEHRE M ERE 2
e, HYE0F g HIMAERRA & LM RIERE T ERNEEN A%,

RERFEANEFEASLEN. TAXKACOKIETERETETR, HITANHEMEKNFE R, # R
KEFENFRAEARALTAPEE. T BEEANRFAFTELIRIEFTIER, ERREH 2 MBRRG,
B AL, ETEETANRFN AEE BLRRAAFH N, B %K u ] E AN A R R 3R
maifE. RARHBEREBRAFEGRLEK, ARPKTFEF. KFHNRELIX R,

5. %

HFREZEERAMARATHRFARTEANTLIES, W2 AEHFMEE B RNEREAN. ©
REREENHL, PHATNREAL. RFABZHNEIAURTAEXR. RAXEREHATRS X
FRERERMELEZIER, F-LAHTREEERGEEAHFERNENTR. KARKA, HIFA
REFWRZHAEETANGETEANRSE, TUBRKEANGEFEGELEEE, WEF £ w8 5 A
E, BRMECEES, ARERELS. ZMAFTSEFRZINELALEWBREZEEFMSHESE
FlRus I %, HEHFREFFREGENIES. F . Bb. FHREHENTR.
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